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岡山ベダガウガアーマ高校ダザセモーアは、2014年11月に岡山市で開催された国連ESDの10年の最終
年の会合「ESDに関する世界会議」「Student（高校生）ト゜ーボビ」の企画運営を、岡山市の当時のベ
ダガウガアーマ加盟校が中心となって担ったことが契機で創成されました。
同ト゜ーボビでは、約30ラ国から200名近い高校生が集い、大学生のハボユスゖゕガゲザトたちも高校
生たちの主体的な運営を支えるように伴走しました。約2年かけて研修と準備を重ね、3日間にわたる充
実したズゖガゞザオペユと交流の結果、無事に生徒たちによる「ベダガウガアーマ世界大会 Student(高
校生)ト゜ーボビ共同宣言」を提出しました。※詳しい記録については岡山市の゙゚ドエセを参照
→https://x.gd/studentforum
この経験と宣言を次に伝えながら、生徒たち・教員が交流し、お互いの学校から学び合い、それぞれの
学校の実践を発展させることを期待して、先生方の提案によりこのダザセモーアが立ち上がりました。
2015年11月に第1回の実践交流会を岡山大学にて実施して以来、毎年幹事校が交替しながら、OBOGを
含む学生ガゲザトと共に企画を進め、岡山市(RCE岡山）を始めとして多方面からの応援を頂きながら交
流会を発展させてきています。実践交流会で単発的な交流をするだけでなく、各学校でのESDの実践に
学びを活かしたり、新たな繋がりが新たな共同的な活動へと発展したり、卒業生が教師となって活躍し
たりしています。
2020年以後はウムソ禍にあって、各学校での様々なESD・ベダガウガアーマ活動が中断される危機もあ
りました。そのような中、ゝユボユを活用しながら交流を続け、2021年はSDGsゞミユコーをドマゟ
ポゕのベダガウガアーマと共同制作し、2022年は゛ウ・ナムコアシづくりのモーアオペザナを実施しま
した。2023年には防災をスーパとして各学校が防災ィザキ、関連するゥービなどの出展を行い、パミー
オゕの先生方や高校との交流も実現しました。今年度は「食」をスーパとして、事前学習会で「地球の
食卓」のモーアオペザナを実施し、食にまつわる様々なィムーッマな課題やムーゞマな実践について考
え、実践交流会では各学校で探究してきた取り組みを共有し、学び合うことができました。
2025年現在、気候変動、災害、戦争、゛ダマァーなどの持続可能な開発の諸問題は複雑に絡み合いなが
らも、未だ多くの人にとっては解決の糸口がつかめないほどの壮大な（でも喫緊の）課題として迫って
きています。このような時こそ、改めて、10年前の高校生ト゜ーボビで海外の高校生と共に議論を重
ね、提出された共同宣言文を振り返り、その意味と価値、そして10年間の成果を明らかにすることで、
今後の私たちの方向性が見えてくるのではないでしょうか。（文責：柴川弘子）

The Okayama UNESCO School High School Network was established after the "World Conference on
ESD" and the "Student Forum" in Okayama in November 2014. This event, organized by local
UNESCO schools, brought together nearly 200 high school students from around 30 countries,
supported by university volunteers. After two years of preparation, the forum resulted in a joint
declaration by the students.
Inspired by this experience, the network was created to facilitate ongoing exchanges and learning
among students and teachers. The first exchange meeting was held at Okayama University in
November 2015. Since then, the network has grown, with rotating chair schools and support from
various stakeholders, including RCE Okayama. Activities have expanded to include practical
applications of ESD in schools, fostering new collaborations, and supporting alumni who become
teachers.
Despite the COVID-19 pandemic, the network continued its activities online. In 2021, they co-
created an SDGs calendar with a UNESCO school in Bulgaria. In 2022, they held an eco-products
workshop, and in 2023, they focused on disaster preparedness, collaborating with schools and
teachers in Malaysia. This year, the theme is "Food," with workshops and exchange meetings
exploring global and local food-related issues.
As of 2025, the network continues to address complex and urgent issues such as climate change,
disasters, wars, and energy, reflecting on the achievements of the past decade and planning for the
future.

Text:Hiroko Shibakawa































 

 

 

 

 

 

 

 

【the three-generation interaction event】 

 

At this event, 120 elderly people and children from 

the Hirajima district of Okayama City gathered to 

enjoy an intergenerational interaction. The Hirajima 

Nutrition Committee members prepared curry using 

ingredients provided by the food bank." 

 

 

【Toka-chan Cafeteria】 

 

We host an event called 'Kodomo Shokudo' once a 

month, where we regularly provide healthy 

meals(diets) for children using ingredients donated 

through food banks from local supermarkets and 

farmers." 

 

 

 

 

 

 

 

 

 

 

 

“Food Banks: A Solution for Reducing Food Loss  

and Sustaining Public Wellness" 

Okayama Gakugeikan High School 

Seminar on Designing Social Welfare Systems 

 

【 Result 】 
1. Thanks to the food bank, discarded food was effectively utilized 

2. We succeeded in maintaining and promoting the health of elderly people and 

children 

3. Everyone was able to enjoy meals together, which contributed to solving the 

social issue of 'koshoku' (eating alone). 

 

【 Conclusion 】 
By making use of the food bank system, we have been able to not only reduce 

food waste but also promote people's health and create a place where people 

can enjoy meals (eating) together. 

 









































Teacher Training for  the Development of  a  Mult idimensional  Learning Model  
to Promote the Formation of  a  Community of  Pract ice in  ESD Teacher Education

 
Notre Dame Seishin Gakuen,  Seishin Gakuen Junior/Senior  High School ,  Engl ish Department

Saki  Kaneda
 

1 .  Training Background
As a  graduate of  a  UNESCO Associated School ,  I  have part ic ipated in  var ious operat ional  act iv it ies .  After  complet ing
my postgraduate studies,  I  became an Engl ish teacher at  a  UNESCO-designated school ,  where I  teach ESD values
through classroom ESD pract ices and manage the school ’s  UNESCO Club.
 
2 .  2023 Teacher Training
During the training,  we vis ited var ious inst itut ions,  engaging in  discussions and sharing information.  Among these
experiences,  I  found the curr icula  of  local  schools  (National  SMK Batu Muda and Sekolah Indonesia  Kuala  Lumpur)
part icularly  intr iguing.  The vis it  a lso provided an opportunity  to ref lect  on how the unique teaching approaches
implemented at  these schools  could be adapted to our  own inst itut ion.  At  National  SMK Batu Muda,  I  was especial ly
impressed by the school ’s  strong emphasis  on inclusive education,  with a  curr iculum careful ly  designed to respect
and nurture the individual ity  of  students with diverse developmental  character ist ics .  Whi le  educational  development
that  respects  individuals  and personal  growth is  a lso emphasised in  Japanese schools ,  in  pract ice,  the focus is  often
placed on subject  instruction and student guidance.  Whi le  maintaining the strengths of  Japan’s  educational  system,  I
felt  the need to incorporate more f lexible  perspectives and teaching approaches.
 
3 .  2024 Teacher training
As in  2023,  we vis ited the same two schools ,  a l lowing for  a  deeper explorat ion of  the topics  discussed.  During the
vis it ,  I  gave a  presentat ion showcasing specif ic  examples of  the inquiry-based projects  undertaken by our  students.
The students were part icularly  interested in  research involving uniquely Japanese materials ,  such as  bamboo.
Comparing these studies with their  own country’s  context  helped them visual ise the concepts more clearly .  I  got  the
impression they were act ively  explor ing the possibi l i t ies  of  project-based learning (PBL) ,  thinking,  ‘We could try  this
ourselves’ .
I  was also deeply impressed by the students’  proactive and posit ive approach.  Although my presentat ion lasted only
about 15 minutes,  the Q&A session went on for  over  40 minutes.  The students made an effort  to understand the
content  in  their  own way,  and despite  struggl ing to express themselves clearly ,  tr ied their  best  to ask  quest ions in
Engl ish.  Watching their  c lassmates support  them with language made me feel  that  they were inspir ing and improving
each other  through these interact ions.
 
I  was surprised to learn for  the f irst  t ime that ,  despite  Kuala  Lumpur being a  metropol is  l ined with skyscrapers,  there
are faci l i t ies  that  serve a  role  s imilar  to community centres,  museums that  use sat ire  to provoke thought on history
and sociology,  and spaces where local  residents can interact  and express themselves.  Contrar i ly ,  as  a  pr ivate school ,
our  inst itut ion seems to have weaker  t ies  to the local  community compared to publ ic  schools .  In  the past ,  I  often
struggled with the concept of  ‘community’ ,  but  I  real ised that  regional  col laborat ion is  not  l imited to students and
classroom activ it ies—it  can also be achieved through the use of  publ ic  faci l i t ies .
 
4 .  Development of  a  New Programme
 We are planning an exchange programme with local  Malaysian high schools ,  bui lding on our  school ’s  strengths in  PBL
and inquiry-based learning.  We aim to develop an educational  programme that  wi l l  a l low students to engage in
interact ive and independent learning.  S ince the topics  for  our  school ’s  inquiry-based projects  are often passed down
to younger students,  we bel ieve this  in it iat ive wi l l  a lso serve as  an opportunity  for  Malaysian students to deepen
their  research.  Addit ional ly ,  by foster ing a  natural  f low of  international  exchange,  we hope that  students wi l l  develop
their  Engl ish sk i l ls  as  a  communicat ion tool  and enhance their  abi l i ty  to interact  effect ively.  I f  col laborat ive research
based on PBL becomes a  real ity ,  i t  wi l l  expand the circle  of  connections not  only among students but  also among
teachers.  We bel ieve it  can foster  a  valuable network of  learning for  faculty  members,  including insights  into
teaching methods.
 
5 .  Personal  Growth
 I  began to feel  a  growing sense of  unease about the number of  students who seem to maintain a  certain emotional
distance in  their  interact ions—something I  real ised was also common during my own high school  years.  This  made me
wonder whether  the COVID-19 pandemic,  which disrupted communicat ion and social  interact ions,  had contr ibuted to
this  trend.  During my two years  of  training,  I  repeatedly observed local  students act ively  and enthusiast ical ly
engaging in  their  act iv it ies .  Through this  experience,  I  came to understand that  as  educators,  our  role  is  to  foster  an
environment and atmosphere where students feel  safe to break out  of  their  shel ls  and express their  individual ity .  I
strongly bel ieve in  respecting each student’s  unique character  whi le  also incorporat ing thoughtful  encouragement
and tai lored guidance into both dai ly  interact ions and classroom instruction.  This  experience not  only provided an
opportunity  to improve my teaching beyond the classroom but also offered a  valuable chance to ref lect  on my
qual it ies  as  an educator.
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My Visit to Malaysia and the Path to a Sister School Agreement

Okayama Prefectural Yakage High School, Japanese Language Department
Asahi Miyake 

I recently had the invaluable opportunity to visit Malaysia, where I gained firsthand insight into its education system and
culture. This visit was not merely an overseas study tour; it also marked a significant step in our school’s pursuit of
international exchange opportunities. Consequently, we successfully established a sister school agreement with SMK Batu
Muda, one of the institutions we visited. In this article, I will share the insights and reflections gained during the visit, as well
as the journey that led to the signing of the agreement.

1. Warm Encounters in Malaysia
Before my departure, I was filled with uncertainty. The teachers accompanying me were all highly experienced and fluent in
English, whereas I was only in my first year as a high school teacher and lacked confidence in my language abilities. At times,
I questioned whether my presence on this trip was truly meaningful. However, once we arrived in Malaysia, my initial
anxieties gradually faded. The streets were vibrant, and the people we met welcomed us with warmth and kindness. At
markets and shops, I found comfort in watching the shopkeepers work cheerfully, their faces lit up with genuine smiles.
Being immersed in such an environment fuelled my determination to absorb as much as possible from this experience and
apply it to Japan’s educational field.
 
2. Interactions with Local and Japanese Educators
The most memorable aspect of my visit was the conversations I had with both the Japanese teachers who accompanied me
and the local educators in Malaysia.
The Malaysian teachers exhibited exceptional facilitation skills, adeptly drawing out students’ initiative, which left a strong
impression on me. For instance, during a Q&A session where no students initially raised their hands, one teacher gently
encouraged a single student to speak. This small intervention sparked a transformation, turning the classroom into a vibrant
space for discussion. Witnessing this firsthand, I realised there was much to learn from an approach that accurately
understands students’ individual traits. While being shown around the school, I had casual conversations with local
teachers, such as how students littering in hallways is a common issue in schools everywhere. This was an opportunity to
share awareness of common challenges in education, and it proved to be a valuable experience made possible by meeting
these local teachers in person.
The Japanese teachers accompanying me were highly specialised in inquiry-based learning and international exchange, and
their insights were deeply stimulating. Even when visiting cafés and art exhibitions, we discussed the significance of inquiry-
based learning and fostering an international mindset, and I took notes during these conversations. This significantly
broadened my perspective as an educator.
 
3. Meeting SMK Batu Muda and Signing a Sister School Agreement
Among the schools we visited, SMK Batu Muda left the strongest impression on me. The school actively engages in inquiry-
based learning aimed at creating a sustainable society. Similarly, our school conducts a region-based inquiry programme
called Yakage Learning, and I found many commonalities between the initiatives of both schools. When I gave a presentation
to SMK Batu Muda students about Yakage Learning, they showed great interest in the concept of learning by engaging with
the community. When I asked, ‘What do you think about SMK Batu Muda students interacting with local primary schools?’,
they responded enthusiastically, expressing their eagerness to participate. In addition to this, I was able to recognise both
the similarities and differences between our schools and countries, reinforcing the significance of cultural and educational
exchange.
Furthermore, Headmaster Nazeri and the teaching staff at SMK Batu Muda demonstrated a deep passion for unlocking the
full potential of both the school as a whole and each individual student. Their educational philosophy and the school
environment closely aligned with the vision of our institution, which was a major driving force behind the sister school
agreement.
The agreement is scheduled to be formalised in the next academic year. Moving forward, we aim to foster mutual learning
between students through online exchanges and study-abroad opportunities, encouraging them to share cultures and
values. Additionally, we will work to enhance the quality of education through teacher exchanges.
 
4. Conclusion
Through this visit, I gained a strong sense of the many commonalities in education that transcend national and cultural
boundaries, which deepened my appreciation for the significance of learning from each other’s strengths. In particular, the
insights gained from discussions with both local and accompanying teachers will serve as valuable guidance for future
educational initiatives. Although I initially had some concerns, I am truly delighted that this visit has helped strengthen the
ties between our school and SMK Batu Muda.
 
Finally, I would like to express my sincere gratitude to everyone who supported this visit. I hope that the sister school
agreement will be a fruitful endeavour for both schools and serve as a foundation for students—the leaders of the future—to
thrive beyond borders.




